Pupil Premium Strategy Statement
/ Kenyngton Manor Primary School

January 2026 | Year 2 of 3

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic
year and outcomes for disadvantaged pupils last academic year.

School overview

Detail

Data

Number of pupils in school

377 (Year R-6)
440 (Nursery — Year 6)

Proportion (%) of pupil premium eligible pupils

37.7% Yr R-6
30.2% EYPP Nursery/Preschool

Academic year/years that our current pupil premium

3 Year Strategy Plan

strategy plan covers 2024/2025 to 2026/2027

Date this statement was published January 2026

Date on which it will be reviewed June 2026

Statement authorised by Mr. Lee Herdman
Headteacher

Pupil premium lead

Mrs. Kimberley Snelling
Assistant Principal

Funding overview

Detail Amount

Pupil premium funding allocation this academic year £217,560
Pupil premium funding carried forward from previous years £0

Total budget for this academic year £217,560




Part A: Pupil premium strategy plan

Statement of intent

It is our aim that all pupils, regardless of starting points and barriers, live out the KMPS 7
Wholehearted Habits of responsibility, courage, aspiration, kindness, respect, tolerance
and confidence, so that they can stretch and reach:

UP — to achieve academically

IN — to have a strong sense of who they are and be able to express it
OUT - to relate well with, and share responsibility for, others
FORWARDS - with a spirit of adventure

We recognise that pupils who are considered disadvantaged may need to be given
advantages to enable them to meet these aims.

We will offer advantage to those who are considered disadvantaged by addressing
disadvantage at every stage and transition of a child's journey with us.

We will offer advantage by:

1. Embedding a culture of high expectations and raised aspirations;

o focusing attention on the huge resource that can be found in the capacity, skills,
passions and hopes of our whole community and in particular our children who are
considered disadvantaged - challenging those who might think or speak otherwise

e explicitly teaching skills for learning, life and work

e explicitly raising children's awareness of the broad range of careers and work that exist
beyond education

2. Improving the quality of education for all;
e continuously strengthening the implementation of our ambitious 'stretch and reach’
curriculum - both in the core and wider school curriculum
e continuously improving pedagogy (the 7 Principles of Teaching and Learning) through
high quality CPD

3. Targeting the specific needs of groups and individuals considered disadvantaged - these
may be academic, social and/or emotional;
e not based on generalisation or assumptions but from knowledge of, and voice of the
child
e not fixed but flexible as the child progresses, develops and transitions
e regular equity meetings

4. Providing access to opportunities and experiences.
e co-curricular provision including trips, workshops and clubs
e partnership with local professionals, community groups and programmes

Given the complexity of the challenge — we recognise the need to find collective solutions.
We will do this in collaboration with our children, their parents, professionals who know them
across our school/Trust/Local Authority and others within our local community.




Challenges

This details the key challenges to achievement that we have identified among our disadvantaged
pupils.

Challenge | Detail of challenge
number

1 Attendance for all pupils is improving but still below national average.

Persistent absence for all pupils is falling, but is still higher than national
average. The challenge is more pronounced for pupils who are in receipt of pupil
premium.

Pupils not attending school are not accessing high quality teaching.

2 Access to the wider curriculum is limited as a result of less developed
Communication and Language (oracy), & Reading

Assessments, observations, and discussions with pupils suggest disadvantaged
pupils generally have greater difficulties with spoken language than their peer.
This is evident before pupils join our school.

Wellcomm Assessments in 2023 showed that 67% of pupils considered
disadvantaged start Reception with spoken language skills that are below
expected levels, 42% of these pupils have complex challenges when it comes to
communication.

3 Attainment in outcomes in Grammar Punctuation & Spelling, Writing and
Maths does not currently provide equity for pupils

The % of pupils meeting the expected standard in GP&S, Writing and Maths in
National Curriculum Assessments at the end of Key Stage 2 are below national.
There is an attainment gap for pupils who are in receipt of Pupil Premium.

4 A high proportion of pupils struggle with their mental health, well-being
and/or find self-regulation difficult.

Our assessments (including wellbeing survey), observations and discussions
with pupils and families have identified social and emotional issues for many

pupils.

Teacher referrals for support remain relatively high — particularly for pupils who
are considered disadvantaged. Emotional regulation, Social Communication and
EBSNA in school are considerable challenges,

5 A high proportion of pupils considered disadvantaged in our school do not
believe that they can find solutions for themselves — they lack self-efficacy.

Pupil voice has demonstrated that less of our pupils considered disadvantaged
think that they will be successful in solving a new problem than those who are
non-disadvantaged.

Behaviour monitoring demonstrates that pupils considered disadvantaged,
particularly those who have been previously looked after, will refuse to complete
tasks that they do not feel comfortable with or do not demonstrate resilience
when not achieving success quickly.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and
how we will measure whether they have been achieved.

Intended outcome

Success criteria

To achieve and sustain
improved attendance for all
pupils, particularly those
who are considered
disadvantaged.

Continued improvement in attendance so that sustained attendance is
at least in line with national averages by 2026/27 demonstrated by:

The overall absence rate for all pupils and those considered
disadvantaged being at least in line with national averages

The overall persistent absence rate for all pupils and those considered
disadvantaged falls so that it is at least in line with national averages.

Improved communication
and language skills (oracy)
and vocabulary among all
pupils with an emphasis on
those considered
disadvantaged.

Assessments and observations indicate significantly improved oral
language among disadvantaged pupils. This is evident when
triangulated with other sources of evidence, including pupil voice,
engagement in lessons, book scrutiny and ongoing formative
assessment.

Improved reading
attainment for all pupils with
an emphasis on those
considered disadvantaged.

KS2 reading outcomes in 2026/27 for pupils who are considered
disadvantaged are at least in line with those who are not considered
disadvantaged.

KS2 reading outcomes in 2026/27 for pupils who are considered
disadvantaged are at least in line with national non-disadvantaged.

Improved writing attainment
for all pupils with an
emphasis on those
considered disadvantaged.

KS2 writing outcomes in 2026/27 for pupils who are considered
disadvantaged are at least in line with those who are not considered
disadvantaged.

KS2 writing outcomes in 2026/27 for pupils who are considered
disadvantaged are at least in line with national non-disadvantaged.

Improved maths attainment
for all pupils with an
emphasis on those
considered disadvantaged.

KS2 maths outcomes in 2026/27 for pupils who are considered
disadvantaged are at least in line with those who are not considered
disadvantaged.

KS2 maths outcomes in 2026/27 for pupils who are considered
disadvantaged are at least in line with national non-disadvantaged.

To achieve and sustain
improved wellbeing for all
pupils in our school,
particularly those
considered disadvantaged.

Sustained high levels of wellbeing by 2026/27 demonstrated by:

e qualitative data from pupil voice, pupils and parent surveys and
teacher observations

¢ a significant increase in participation in enrichment activities,
particularly among disadvantaged pupils.

To achieve and sustain
improved self-efficacy for all
pupils, particularly those
considered disadvantaged.

Sustained attendance is at least in line with national averages by
2026/27 demonstrated by:

¢ the overall absence rate for all pupils and those considered
disadvantaged being at least in line with national averages

¢ the overall persistent absence rate for all pupils and those
considered disadvantaged is at least in line with national
averages.




Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to

address the challenges listed above.

Teaching
Budgeted cost: £27,173.56
Activity Evidence that supports this Challenge
approach addressed
Strengthen and sustain leadership of oracy, Approach underpinning mentoring and | 2 & 3
reading, writing and maths that enables coaching from National Institute of
continuous improvement. Teaching.
= strategic and operational leaders
= leadership coaching
= working with Trust specialists
= new Emile spelling program
= new Penpals handwriting program
Strengthen and sustain a rigorous approach to Oral language interventions | 2
developing communication and language (oracy) | Teaching and Learning Toolkit | EEF
across the school. low cost for high impact.
» Continue to partner with VOICE 21
» VOICE 21 Exchange Training Curriculum approach for developing
=CPD pupil’s language capabilities is in line
» Coaching / Feedback with recommendations from EEF.
Strengthen and further develop the reading Curriculum approach for reading 2
curriculum with a focus upon maintaining high beyond Little Wandle is in line with
quality teaching. recommendations from EEF.
= Develop closer reading approach beyond Little
Wandle
= CPD
Strengthen the implementation of the writing Curriculum approach for teaching 3
curriculum with a focus upon high quality writing is in line with
teaching. recommendations from EEF.
= Sustained implementation of quality model
texts/unit plans
= Develop Handwriting Scheme with
Interventions — PenPals
= CPD
» Coaching / Feedback
Strengthen the implementation of the Maths NCETM collates evidence for the 3
curriculum with a focus upon high quality effectiveness of maths mastery.
teaching.
= Early Maths Programme with Lead Practitioner | The EEF guidance is based on a
» Partnering with the NE Hants and Surrey range of the best available evidence:
Maths Hub Improving Mathematics in Key Stages
» Sustain NCETM Mastering Number at 2 and 3.
Reception & KS1
= Sustain NCTM Mastering Number at KS2
= CPD
» Coaching / Feedback
Parent Partnership Opportunities Parent partnership opportunities taken | 3

= New workshop development — early maths,
our mastery approach, timestables
= Work with Lead Practitioner

in line with EEF guidance
Parental Engagement.



https://niot.s3.amazonaws.com/documents/NIOT_mentoring_and_coaching_-_Key_Takeaways.pdf
https://niot.s3.amazonaws.com/documents/NIOT_mentoring_and_coaching_-_Key_Takeaways.pdf
https://niot.s3.amazonaws.com/documents/NIOT_mentoring_and_coaching_-_Key_Takeaways.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf?v=1735693195
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf?v=1735693195
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf?v=1735693195
https://www.ncetm.org.uk/teaching-for-mastery/mastery-explained/supporting-research-evidence-and-argument/
https://www.ncetm.org.uk/teaching-for-mastery/mastery-explained/supporting-research-evidence-and-argument/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement

Targeted academic support
Budgeted cost: £114,500

catch-up sessions targeted at
disadvantaged pupils who require
further phonics support.

Practising fidelity with the school’s
chosen Little Wandle approach.

base indicating a positive impact on pupils,
particularly from disadvantaged backgrounds.
Targeted phonics interventions have been
shown to be more effective when delivered as
regular sessions over a period up to 12 weeks:
Phonics | Teaching and Learning Toolkit |
EEF.

Activity Evidence that supports this approach Challenge
number(s)
addressed

Evidence-based Intervention Tuition targeted at specific needs and 2&3

Training for support staff, followed by | knowledge gaps can be an effective method to

monitoring to ensure fidelity and support low attaining pupils or those falling

quality. behind:

o NELI One to one tuition | Teaching and Learning

¢ BRP / Inference Training Toolkit | EEF.

e Success at Arithmetic Small group tuition | Teaching and Learning

e Keep Up / Preteach Toolkit | EEF.

Intervention Training for support Ofsted Research Reviews: 3

staff, followed by monitoring to Strong Foundations in the First Years of

ensure fidelity and quality. School (Oct 2024)

PenPal Handwriting:

1) Letter formation
2) Letter joining
3) Fluency and automaticity
Emile Spelling
Additional phonics keep up and Phonics approaches have a strong evidence 2&3

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £75,886.44

emotional learning.
For example, including
= ELSA
= Bibliotherapy
= Drawing & Talking

childhood social and emotional skills with
improved outcomes at school and in later life
(e.g., improved academic performance,
attitudes, behaviour and relationships with
peers):

Activity Evidence that supports this approach Challenge
number(s)
addressed

Embedding principles of good DfE Working Together to Improve School 1

practice in regards to attendance Attendance (Aug 2024)

Training — key staff and all staff.

Time for adopting and The DfE guidance has been informed by

communicating principals and engagement with schools that have

practice. significantly reduced levels of absence and

Celebrate excellent attendance for persistent absence.

all pupils.

Embed and sustain the training staff | Both targeted interventions and universal 4

received on behaviour management | approaches can have positive overall effects:

and anti-bullying approaches. Behaviour interventions | Teaching and

Further develop our school ethos Learning Toolkit | EEF.

and improve behaviour across

school.

Staff support for pupils’ social and There is extensive evidence associating 4



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions

Improving Social and Emotional Learning in
Primary Schools | EEF.

independence

Staff training on self-efficacy and

Bandura’s Self-Efficacy Theory Of Motivation
In Psychology (2023)

Review of research by Jean Grott, 2021
(Reaching the Unseen Child)

learning

Continue to give all pupils access to
wider experiences that provide social
and cultural capital and underpin

Residential

Delight Shakespeare/Dance
Projects

Key experiences — trips
Local experiences /
opportunities

Enrichment clubs and
activities

Total budgeted cost: £217,560

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Where is there evidence progress been made for disadvantaged pupils?

Early Years Foundation Stage Profile - % achieving a Good Level of Development

KMPS DA are in line with KMPS non-DA and out-perform 2024 national non-DA.

Y1 Phonics Screening Check

DA Pupils have strengthened their attainment by 2% compared to 2024 attainment

School National
All pupils 74% 67.7 (2024)
Disadvantaged 73% 52 (2024)
Not Disadvantaged | 74% 72 (2024)

School National

2024 2025 2024 2025
All pupils 80% 83% 80% 81%
Disadvantaged 65% 67% 68% 67%
Not Disadvantaged 89% 91% 84% 84%

(65%) and are in line with national DA (68% - 2024).

Phonics Screening Check by the end of Year 2

School National

2024 2025 2024 2025
All pupils 86% 96% 89% 91%
Disadvantaged 67% 100%
Not Disadvantaged 91% 86%



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel

All pupils considered disadvantaged achieved the national standard in phonics by the
end of year 2.

Year 4 Multiplication Tables Check — average points

School National

2024 2025 2024 2025
All pupils 21.5 20.9 20.6 21
Disadvantaged 21.2 19 18.9 19.3
Not Disadvantaged | 21.7 22.4 21.3 21.7

% achieving full

marks KMPS gap between DA and national non-DA is narrower than

School 30% national gap. KMPS DA: 33% achieved full marks, compared to
national DA 25% (gap is narrower). KMPS DA are 3 children are
School DA 33% away from being in line with national non-DA.

School Non- 26%
DA

Interventions where there is evidence of impact for pupils who are considered
disadvantaged:

BRP (10 weeks): YARC Assessment

average of 12 months progress in accuracy

average of 8 months progress in reading rate,

average of 12 months progress in comprehension,

NELI: Wellcomm Assessment

Autumn Green Amber Red
Data DA 33% DA 25% DA 42%
Summer Green Amber Red
Data DA 76% DA 13% DA 11%

An increase of 43 % points of pupils considered disadvantaged were at age-related
expectations (green) at the end of the year.

Where is there evidence that more needs to be done to continue
improvement for disadvantaged pupils?

Continue to narrow gaps for those considered disadvantaged at all stages, with
a particular focus in phonics and at Key Stage 2.

KS2 - In Reading, Writing and Maths Combined:

At KS2 whilst the gap for disadvantaged and non-disadvantaged reduced in all
three subjects and in the combined measure. The gap is inline with national and
should be targeted to reduce further.

Reading Writing Maths Combined - % achieving the expected standard +
DA: KMPS: 44%, National 49%




Non DA: KMPS 83%, National 69%

Externally provided programmes

Programme Provider
Oracy Voice 21
Nuffield Early Language Intervention Nuffield

Phonics Wandle Learning Trust
Talk for Writing Talk for Writing
Handwriting PenPals (Cambridge)
Maths Maths No Problem!

Success at Arithmetic

Edgehill University

Mastering Number

NCETM

Numbots and TTRockstar club TTRockstars
Yr 5 Shakespeare Programme Delight
Mental Health and Wellbeing MHST




